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Section 1 Introduction

Middle Years Assessment Policy Overview

Manitoba Education, Citizenship and Youth has developed a Middle
Years Assessment Policy, published in Middle Years Assessment of Key
Competencies in Mathematics, Reading Comprehension, Expository
Writing, and Student Engagement (2006). It applies to all students in
Grade 7 and Grade 8 in provincially funded schools. The primary
purpose of the policy is to enhance student learning and engagement
through classroom-based assessment processes that build student
awareness and confidence in learning. Research shows that both the
quality and level of academic achievement and student engagement can
be increased through formative assessment (assessment for and as
learning)*.

The second purpose of the policy is to summarize data and report on the
levels of achievement in key areas that Middle Years students have
attained by the end of January. These key areas are based on what
most Manitobans regard as vital for all students: a reasonable level of
reading, writing, number skills, and student engagement.

There are two distinct audiences for this summative assessment
(assessment of learning). One is the learning team, which comprises the
teacher, student, and parents**. Assessment information about each
student reported in January can be used to plan the specific next steps
in the student’s learning and support the ongoing dialogue with parents.
The second audience is the larger community—the school, school
division, the Department, and the public—that can use the information to
look for trends and make decisions about the provision of resources that
further support and enhance student learning.

*  The terms “assessment for learning” and “assessment as learning” have recently
entered the educational lexicon. These concepts can both be viewed as part of
formative assessment. Assessment for learning refers to assessment processes that
assist the teacher in planning and differentiating instruction, that provide feedback on
teaching and learning, and that enhance student motivation and commitment to
learning. Assessment as learning focuses on the student’s thinking processes before,
during, and after learning. Students reflect on their own learning and make
adjustments in their thinking or behaviour to achieve deeper understanding. This self-
regulation is critical in developing the independent, self-directed learning skills that
students must acquire to thrive in the ever-changing world. For further information on
formative and summative assessment, see the Manitoba Education, Citizenship and
Youth document Rethinking Classroom Assessment with Purpose in Mind:
Assessment for Learning, Assessment as Learning, Assessment of Learning (2006).

** In this document, the term “parents” refers to both parents and guardians, and is
used with the recognition that in some cases only one parent may be involved in a
child’s education.
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Section 2 Classroom-Based Assessment

Formative Assessment

The term “formative assessment” is not new, but its definition is changing
based on research on how assessment enhances learning. When the
term first became part of the language of educators in the 1960s, it
referred to assessment that took place mostly after learning activities
were completed, leading to adjustments to the teaching and learning
process to redress areas of weakness.

With new research and increasing collaboration on assessment
initiatives among international educational bodies, the definition has
expanded. We now view formative assessment as information that is
used to move learners forward and is gathered by the teacher and the
student during, as well as after, the learning process. This external
assessment for learning, done by the teacher, fosters an internal
assessment as learning on the part of the student.

Research has found that the following strategies are most powerful when
teachers use them to inform and adapt their instruction:
 clarifying and sharing learning intentions and criteria for success

* engineering effective classroom discussions, questions, and learning
tasks

» providing feedback that moves learners forward

+ activating students as the owners of their own learning

» activating students as instructional resources for one another
(Leahy et al. 18)

The active engagement of students is an essential element of
assessment that makes a positive difference in student learning. To
become independent learners, students need to get an idea from the
start of what is to be learned. Therefore, the teacher needs to explain
the learning outcomes targeted, and have the students participate in

» setting criteria

* identifying performance indicators

» obtaining feedback from others (peers and teacher)

 further clarifying the criteria

Teachers model assessment of a performance or product against the
established criteria for quality work. Students then practise comparing
work to these established criteria by providing themselves and others

with feedback as they reflect on their own work and the work of their
peers.
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Teachers further support students by helping them to revise their work
and move it closer to the established criteria. Students accomplish this
by using their own personal feedback, as well as feedback from their
peers and teachers. Ultimately, through this modelling of practice,
assessing against criteria, and using feedback to adjust understanding
and performance, students learn not only to self-assess but also to

» understand the criteria better
» self-regulate their learning
» determine their next steps

These are critical steps in becoming independent, lifelong learners.

Summative Assessment

Summative assessment is part of regular classroom-based assessment
and is designed to confirm how well students are meeting the targeted
learning outcomes. This assessment of learning provides evidence of
achievement to students, parents, other educators, and possibly to
outside groups.

For the Middle Years assessment, individual reporting will be done for
the student, the parents, and the Department.
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Section 3 Grade 8 English Language Arts

GRADE 8 ENGLISH LANGUAGE ARTS w—————

Rationale for the Selection of Key Competencies in English
Language Arts

The concept that all learning is mediated by language is a foundational
premise of education. In classrooms, reading and writing play a major
part in learning all subject areas, not only the language arts. Writing is a
way of presenting ideas in a form that others may understand. Writing
also fosters learning by allowing the writers to analyze their work and to
clarify their thinking. Being able to read and understand others’ ideas
and being able to write one’s own ideas for others to understand are
essential skills for success in school and in society.

The selection of reading comprehension and expository writing as key
competencies for the Middle Years Assessment Policy supports the view that
learning is mediated by language and is intended to ensure that students are
developing the necessary language skills for success in and out of school.

This section of the document provides information about and tools for
assisting educators in completing the Provincial Reports on Student
Performance in Grade 8 English language arts. These tools include:

» samples of reporting templates

» exemplars of student work demonstrating various levels of
performance in tasks designed to help students meet identified
competencies in reading comprehension and expository writing

» suggested resources and sample strategies and tools for supporting
the development of competencies in the Grade 8 classroom

13
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Provincial Reports on Student Performance

In Grade 8 English language arts, the Provincial Reports on Student
Performance include the following information:

» the key competencies for both reading comprehension and expository
writing, which are the same for the English, French Immersion, and
Francgais Programs

» the three levels of performance: not meeting, approaching, and meeting
« criteria for each level of performance

Samples of reporting templates for reading comprehension and for expository
writing are provided on the following pages for the English, French Immersion,
and Frangais Programs. Teachers and students have an opportunity to
comment on the reports in the space provided at the bottom of the reporting
templates. This option permits teachers to add comments if circumstances
warrant. It also allows students to reflect on the first half of the school year
and to set goals for the second half. As a result, the summative information on
the report can be used for the formative purpose of improving student
performance, not only for evaluating it.

14
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Exemplars of Student Work

The exemplars in this
document are intended
only to illustrate the
competencies and
specific levels of
performance outlined in
the Provincial Report on
Student Performance.

A wide variety of
classroom activities are
to be used to collect
evidence, over time, of
student growth in these
competencies. The
exemplars were
generated as students
participated in specific
classroom activities.
However, it is not
intended that these
activities be replicated
by others in order to
collect samples of
student performance.

Exemplars of student work are reproduced on the following pages to
help teachers complete the Provincial Report on Student Performance in
Grade 8 English language arts. They apply to the English, French
Immersion, and Frangais Programs. The exemplars are intended to help
ensure that teachers across the province are using the same standards
and that student performance data are reliable. They may also be used
with students as models and with parents to help them understand the
Middle Years Assessment Policy.

The exemplars included in this section are based on two different
classrooms where students practised and refined their skills in reading
comprehension and expository writing. One is an Internet-based mini-
inquiry on the annual harp seal hunt in Eastern Canada, while the other
is a character study based on a traditional novel. The exemplars are
intended to illustrate how classroom teachers gather evidence of student
progress over time, based on a wide variety of day-to-day assignments,
ranging from an informal journal entry to a formal piece of polished
writing.

Exemplars representing the three levels of performance (not meeting,
approaching, and meeting) are provided for each reading
comprehension and expository writing competency identified on the
Provincial Report on Student Performance:

» Reading Comprehension Exemplars: The exemplars for specified
reading comprehension tasks are organized under the following
headings to correspond with each identified competency:

— Key Ideas
— Interpretation
— Critical Response

+ Expository Writing Exemplars: The exemplars for specified
expository writing tasks are organized under the following headings to
correspond with each identified competency:

— |deas
— Language
— Conventions

21
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While the exemplars
have been word

processed for ease of
reading, they reflect
the students’ original

work, including errors.

Each exemplar includes the following components:

+ Competency: A specific reading comprehension or expository writing
competency is identified for each exemplar.

» Description of the Task: The specific task assigned to the student
provides a context for the exemplar.

+ Exemplar: The actual student work demonstrates a specific level of
performance: not meeting, approaching, or meeting.

» Rationale for Assigned Level: Notes on why the sample was
assessed at a particular level of performance are recorded here.
These points are thoughts a teacher might jot down about the
student’s work; they are not meant to be prescriptive or complete.

* Possible Next Steps: Ideas or thoughts on potential strategies or
tools that the teacher or student may employ to improve the student’s
future performance are noted here.

The exemplars of student work are followed by suggested strategies and
tools that teachers may find useful when working with their students in
supporting some “possible next steps” in reading comprehension and
expository writing within the Grade 8 classroom. The accompanying
chart provides specific curricular connections and links to departmental
publications containing detailed descriptions of the suggested strategies
and tools.

A list of suggested student reading materials is also included in this
section to illustrate the wide range of materials that are used in Grade 8
classrooms across the province for instructional purposes. This is not an
exclusive list; it is meant only to demonstrate the range of possibilities.

Additional resources, including resources supporting English language
arts and resources supporting Anglais and English language arts—
Immersion, are also cited at the end of this section.
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Section 3 Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety
of texts.

Description of the Task: After pre-reading activities (e.g., Word Splash,
Picture Splash, Know, Want to Know, Learned [KWL], Anticipation
Guide) on the seal hunt controversy, students were asked to read a
letter to the editor, identify the main idea, and summarize the
supporting details. A graphic organizer was provided.

[\ [o] B\ [TV d s [s W MID-GRADE 8 LEVEL OF PERFORMANCE

MAIN IDEA AND SUPPORTING DETAILS
This coriter iS fOP +he Sia,/ hoint
MAIN IDEA
%Airi art a /07‘ /.% ras f/:i Oh/g L‘)Ag Shoola
% Seals SOoLLres Oj RO OME k////'ké; SealS be
%hsg o ld recisve 100rSe than k////k%
ALLA_I"/IL% Fhe year cows
SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
SECL/ /}L»L//L?L
TOPIC

Rationale for Assigned Level: Did not grasp main idea. Ability to
identify supporting arguments was minimal.

Possible Next Steps: Review relationship between main ideas and
supporting details in persuasive writing.
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Grade 8 English Language Arts Section 3

Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety
of texts.

Description of the Task: After pre-reading activities (e.g., Word Splash,
Picture Splash, Know, Want to Know, Learned [KWL], Anticipation
Guide) on the seal hunt controversy, students were asked to read a
letter to the editor, identify the main idea, and summarize the
supporting details. A graphic organizer was provided.

VaeJ ol (e E:edq 11y [e [l MID-GRADE 8 LEVEL OF PERFORMANCE

MAIN IDEA AND SUPPORTING DETAILS

Seal hunting is Not wrong, For many pecple it is ther
income., and wh% is this worse then %Lrﬁm% other animals.

MAIN IDEA

!{: a JEew

emkepk eheurs cah

Wh% do ihe% pick WH? don't these

ON the seal {hdufﬁk%? people O{ZT&Y an

because ﬂr\e%‘ke cute,
and make it easy 10

Raise mone.y.

mdustk% that is bi
enough 1o have an
Impact? There are
more deer killed in
Quebec every year,
Just \DOV the %ur\
of i1,

\de a maket which will
ve a \Qew weeks o{z
work 1o a couple of

people, then | support

them Fu“%, and

congraduate them for

heir efforts

SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
Seal hunt
TOPIC

Rationale for Assigned Level: Main idea not clearly identified.
Supporting details are not clear; stated as questions.

Possible Next Steps: Review idea of thesis statement and relationship
of supporting ideas to thesis statement in persuasive writing.
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Section 3 Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student understands key ideas and messages in a variety
of texts.

Description of the Task: After pre-reading activities (e.g., Word Splash,
Picture Splash, Know, Want to Know, Learned [KWL], Anticipation
Guide) on the seal hunt controversy, students were asked to read a
letter to the editor, identify the main idea, and summarize the
supporting details. A graphic organizer was provided.

m MID-GRADE 8 LEVEL OF PERFORMANCE

MAIN IDEA AND SUPPORTING DETAILS

The mawn \dea of this leter s
that Seal hunting 1S perfectly fine.
MAIN IDEA

There are mMany
seals across the
nordh coast of
Newfoundland.

A commercial
seal humt v\l not
pUt them nto

The seal hunt \s
an \mportant pars
of 4he H\s*or‘y of
Newkoundland. T4
1S the only
source of ncome

K'\\\'\ng Seals s
NO worse than
k'\\\'\ng deer or
cows or chieken.
They should be
Spend\ﬁg ime on

endanaerment. ) _
=m for some people. those ndusires
not the seal
unA.
SUPPORTING SUPPORTING SUPPORTING
DETAIL DETAIL DETAIL
The Seal Humd
TOPIC

Rationale for Assigned Level: Clear and accurate summary of key

arguments and main idea provided.

Possible Next Steps: Discuss how this graphic organizer could be used
for pre-writing and not just for summarizing someone else’s ideas.
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Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt
controversy and after reading a variety of texts about the hunt,
students were asked to read a letter to the editor and respond by
either agreeing or disagreeing with the writer. Reasons for their
position were required.

Section 3

[\ [o] B\ [TV d[o[s W MID-GRADE 8 LEVEL OF PERFORMANCE

| disagree with the author and, [ would say that the person
who wrrote that article Ls for the seal hunt, and Ls trying to
Justify it by showing us other examples of how we
slaughter anbmals, and how this ts no worse them
anything else weve done. | belelve this s not right, and
Just because we slaughter other antmals doesnt make it
right to slaughter even more.

Rationale for Assigned Level: Only literal understanding of the text is
evident. Presents an opinion but makes little or no connection to
evidence in text.

Possible Next Steps: Use graphic organizer to identify author’s point of
view and arguments. Have student discuss each one separately.
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Section 3 Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt
controversy and after reading a variety of texts about the hunt,
students were asked to read a letter to the editor and respond by
either agreeing or disagreeing with the writer. Reasons for their
position were required.

VaVeJ ol (e E:1edq 11y [e [l MID-GRADE 8 LEVEL OF PERFORMANCE

Dear ed jtor,

7 agree with the writeg that seal hunting showld be OX .
s he stated in his Fiest pagageaph that they are the
lafgest hegd of f the nepth coast of Newf sund land . Tn his
second pagagRaph he sajd seal hunting is G p Rewd  pagé
af //V&w/'"ﬁa/m//&/m/ and /7/ thege js ne mege seal hunting net
many peeple will hive Jbs. In his 380 pagagkaph he saio
“Why shewld seal hunting be any o i ferent than killing
chicken o o cer?” T hege js ne a’/fﬁfﬁﬂfaﬂa& /p&a,o le age
Just 7 ecusing on seals and net on O if Fepent animals. T hese
age the geasens I think seal hunting js OK .

the end !

Rationale for Assigned Level: Retells author’s opinion and arguments.
Makes no reference to any other sources.

Possible Next Steps: Discuss other evidence and possible points of
view. Extend thinking to include other sources.
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Grade 8 English Language Arts Section 3

Reading Comprehension Exemplar

Competency: Student interprets a variety of texts.

Description of the Task: After an introduction to the seal hunt
controversy and after reading a variety of texts about the hunt,
students were asked to read a letter to the editor and respond by
either agreeing or disagreeing with the writer. Reasons for their
position were required.

m MID-GRADE 8 LEVEL OF PERFORMANCE

1 T THRAT OnLY 1:40\’\’ PEOPLVE S¥OLVY BE ABVE TO
MONT. DuT OnNLY DORWMG SEASON AND THMAT THERE wWOULLD
BE A \\W\T TOO.

MY fIRST REASON \S BECAUSE TWER COLVTURE GREW OP
VEALRWG TO DePeEND On TRE SEALS, AND ONVIKE SEAL
FISHERMEN THEY USE ALL PARTS OF THE SEAL, WHILE
SEAL FASMERMEN, ONLY USE THE sSK\w AnD FAT.

AMOTHER REASOM \S TMAT \§ YOO MAVE EVERY ONE
HONTING THEM, THe POPOLATION wWIWWL DECREASE RAPIDLY
AMD WATM PREATORS HONTING THEM, AND GLOBAL WARMING,
WE MIGHT JUST DR\WE TMESE CREATUORS TO EXTWCTION.

MY finAL REASOM \s Even TdOvaw wmosT OF NewfouomDLAnD
WILL GO OuT OFf PBUSWESS, 1 THINK THAT ¢ WE USED
THE MONEY THAT WERE GWWGE TO THEM TO START o?P
COuLLYD GO TOWARDS sSeTTwG vP NEW JOBS AND OR
MOVING PEOPLE TO MFFERENT PROVIWCES WMERE TMEY
WOULLD MAVE A BETTER CMANCE AT GETTWGE A JOBP.

lN THE END 1 YOPE YOU SEE THAT SEAL doNTWG \S BAD
BT Txe 1:40\’\’ PEOPLVE RAVE Tve R\GRT TO Be ABVE TO
HONT THEMN BECAUSE THEY RAVE MONTED THEM FOR MANY
YEARS.

Rationale for Assigned Level: Draws conclusions, makes connections
between several sources, and integrates information to form a unique
personal response.

Possible Next Steps: Discuss effectiveness of citing and refuting other
points of view as a technique in persuading others.
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Section 3 Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt
controversy, students were asked to formulate a personal position and
provide support for it. The format required was a draft letter to the
editor.

\[o] B\ [-T-Yd s [s W MID-GRADE 8 LEVEL OF PERFORMANCE

rD‘EA\/ Honf
'L BEVVEVE \T SdOu\VD B STOPEeD.

FiRaT ofF ALl L DONT LIKE MOW THEY SNEAK 0P Bewind
THE BABY SEAL TO KALL TMEM.

DECOND SEALS CAMT DEFEND THEM SELFS

THIRD SEALS SMOULD WWE SWCE WE WOLLDNT WANT TO
GET %ONTED.

T COMCLODE TMAT SEALS SMOOLDNT BE KWLED, LT \s
WRONG TO K\W\L sSegAlLs

Rationale for Assigned Level: Gives entirely personal response, with
no evidence to support position.

Possible Next Steps: Use graphic organizer (Venn diagram) to show
arguments and information for, against, and neutral. Then ask student
to state a position using evidence from the Venn diagram.

29



Grade 8 English Language Arts Section 3

Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt
controversy, students were asked to formulate a personal position and
provide support for it. The format required was a draft letter to the
editor.

VaeJ ol (e E:1edq 11y [e [l MID-GRADE 8 LEVEL OF PERFORMANCE

Oedr i&,f[or,
Bon. The Secl Aund? 945.’

My Fursl reason agounSl The Seal Aund is TAaT There
m\a? be /YA_AM,(O’V\,S of Harp seals, bUT when pecple
slar ThAer~, TAere /YN&J? becorme mamrma L
Harp Seals, and soon ‘[ﬂ,e_Lé could becore exlencl.

Second, evervone ThomKs Thal The Seals eal ald The
cod Fishk, bud JIs ol emTiely True. Seads SLUL meed To
2T cod fisk, bul whel a/bou‘? The Fistkerrmen who TeKe
Theu 649 ~els, dond br,mg i Tons of cod fish T a
Torne. Vo one 4S Sloppeng Them, So L‘/%L? choose To slop

The Seals?
TM& wa el ahoud The d o K AL? Do ﬂOzoﬂo,Qa Mol
TAon K TAGT Iﬁué Fave T eS? KiAS7 MornS dmd

Oads? T //ma.gm,a Sor~eONn e 90/7\,9 _onTo vor Aor~e dond
TaKing your Taomidy aurany, because TRET us whal The
Seald AunT iS downg To ThoSe sea d farriilies.

= eS, ,(T be Less crued ThAdon

cous an\A CJL,(QK S bUT TAere due pzo/),@a e XL arovond
The world who &ngm& on cows dnd chickens For
e s, bUT There 1S one provimce who meeds The
seals for . So ask vyoursedf, s AT Less
cruel? ”"\0”\"’—‘? ‘j

Rationale for Assigned Level: Some support from other sources is
evident. However, some very personal unsupported arguments are
used.

Possible Next Steps: Discuss difference between what we know and

how we feel about an issue. Use of graphic organizer showing
differences may help.
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Section 3 Grade 8 English Language Arts

Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt
controversy, students were asked to formulate a personal position and
provide support for it. The format required was a draft letter to the
editor.

m MID-GRADE 8 LEVEL OF PERFORMANCE (Example 1)
Dear editor ,

M oplnior (5 that roe should bar seal

At (n g

My Frst reasor (s that we humans
destroy ever f/u,'rtg. T £ we 5top seal
Aurlng row e wor't have to stru 9 ﬁle
later To Keep the seals allve.

My secornd reasor (s we are Kin 9
thousarnds From aglobal war min g. Because
of aglobal wdr‘mdnﬁ) the (ce (5 meltin g so

the babies Fall f/\r‘oug/\ the (ce and dce.

My last reasor (s that ¢t (5 not
necessary for the ecoromuy . ///\e% should
5fop Aur (,'nﬁ seals and start tr‘%éng to
save the F(SA.

These are my reasons that I hope can
save the seals.

Rationale for Assigned Level: Argument is a unique synthesis of many
sources.

Possible Next Steps: Work with student to expand supporting evidence.
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Grade 8 English Language Arts Section 3

Reading Comprehension Exemplar

Competency: Student responds critically to a variety of texts.

Description of the Task: After a mini-inquiry into the seal hunt
controversy, students were asked to formulate a personal position and
provide support for it. The format required was a draft letter to the
editor.

m MID-GRADE 8 LEVEL OF PERFORMANCE

(Example 2: English as an Additional Language Student)

The Seal hunt

T both agyee and disagree with the Seal hunt. This are
my ’tkoug’cs:

T think the Tnuit people have the right to keep
kuy\’ting the seals because it's their Cu?ture and ’tkeu}
have done it for hundreds of Years.

T think that the Tnuit people should Lill a Specific
amount of seals each year, acording to the numbers
0§ cod fisk that are alive. If the numbers are
decreasing, they should Lill more seals. TE the numbers
are visind, the should Lill less seals.

Fiy\autj T think that the dovernment of Canada should
ive the non—Tnuit people some money to bu
everything they need gor their gisking season: instead
of them killing  seals.

Alter reading  some articles and thinking about it, those
were My thougts and T think they would be qood to
solve the problems of the Seal Hunt.

Rationale for Assigned Level: Unique arguments presented. Multiple
sources used.

Possible Next Steps: Work on expanding arguments by including more
details, examples, etc.
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Section 3

Grade 8 English Language Arts

First Draft

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to

support the reader’s understanding.

Description of the Task: As part of the mini-inquiry into the harp seal

controversy, students were asked to read a series of letters to the
editor, facts about harp seals, and websites from various groups
involved (People for the Ethical Treatment of Animals [PETA], Sea
Shepherd Conservation Society, The Humane Society of the United
States). After class discussions based on Word and Picture Splashes,
and the use of various graphic organizers for different kinds of
arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to
persuade readers to agree.

([} 4" [--1{[3{¢ [ MID-GRADE 8 LEVEL OF PERFORMANCE

Dear EZ//%O/")

/%y opinion /s Sitple the Seal Hunt showld continue.
Because everybodly should /eave i/t to Carnada. 7 ke
only reaso FETA /s involved /s so they can get
Jots of fund raising toney , and riotrice kow on al/
of there pcet Signs it Shows pctures of Baby
seals (they rave been 7//igal to k7)) for over 20
vears). Canada skowla be alowed to solve this on
there own, without FETA, fAw) Melartry and /am
arngersont 1T ts not /ike /ts worsSe than what we o
to cows of chickens. there are /iteraly rul/ions of
thetrr out there arid FLTA says there going extinct
(ya right) T agree with the sea/ kunt comp/ete/y

Rationale for Assigned Level: |deas are there, but shows no evidence

of either overall or internal organization.

Possible Next Steps: Review relationship between main idea and

supporting details. Review overall structure (beginning, middle, end).
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Grade 8 English Language Arts Section 3

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to
support the reader’s understanding.

Description of the Task: As part of the mini-inquiry into the harp seal
controversy, students were asked to read a series of letters to the
editor, facts about harp seals, and websites from various groups
involved (People for the Ethical Treatment of Animals [PETA], Sea
Shepherd Conservation Society, The Humane Society of the United
States). After class discussions based on Word and Picture Splashes,
and the use of various graphic organizers for different kinds of
arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to
persuade readers to agree.

First Draft PAVoJoJ{e T a3 s} MID-GRADE 8 LEVEL OF PERFORMANCE
Deoav BT ov,

T a‘oh‘/\ﬂ re/aJH RV\O\,J |—§ T o k\hﬁ’r or —?or \l\)\'\k’r$
The big deal 19 Newfoundlads problen. T den't”
Rrow bECaunse of Ahvee Tkmés

Fivrof™y Ahe seals ave cufe. ’r’\'\e/j don A" 6\0 an /\”‘mmg
’\,D n9. P(H ’\”\'\e/j do \5 &k’\ﬂ 5ow\e, ‘?\5‘!\ )ro |\/€/ fi

R “ 4 he S&mH we- ave oﬁ\v\ o I he mk’\”mre/
i~ D&Q—(\:owno\\mho\ and 4T he 00&5’\’ Tw\?/ﬁ

Secteondy We T\'\ob\\o\ 5/\”»\6\ he seals. See how nocny
’\”\'\&r& m(‘/\”vx 5 and wv\u’\ﬂ A heiv ice-nse-. We- Vv\ug\r\’r
on H ha ve Zooo \e,,?)(‘ we- o\oh)r W(’/o\‘w RV\O\A ‘ka\omﬁ
?e/o?\& oA \\\/e/ N P(w\e/r\ok_) London and ot he v
places leave 4his problen 4o Canada. LTS NOT’
Yoo PROBLEM.

f»\.m\\y Why ave We v uinin Ne-wfoundlande s lifes.
’r'\'\&j de this 476 o Re- w\ov\&j o «?lﬁ\r\ ’ff? Wwe cancel
The seal hund" people ave \osmg Jobs. The peodle
Wwond™ be kb\& Yo /?w\o\ anet he v ob. T hink o bont”
Wha 4™ Ve ave o\oma

That s Why T dend Rnow What™ Ve ?»\ob\\o\ do. Leove
i fe )r‘\'\& ox/&rw\&h/\" N | Q&vﬂ{-\ov\mo\ and E\)r\f\t’/r

Way Ve mre,&ognng 5&&5 ov \osmg ?e,o?‘e,s 30\)5 Seo
Coanada Think Whad Ve ave o\om&

Rationale for Assigned Level: Overall organization is evident but
paragraph structure shows little internal organization. Thesis only
clear at the end.

Possible Next Steps: Review how graphic organizers can help clarify
thinking and tighten up organization before writing a draft.
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Section 3 Grade 8 English Language Arts

Expository Writing Exemplar

Competency: Student generates, selects, and organizes ideas to
support the reader’s understanding.

Description of the Task: As part of the mini-inquiry into the harp seal
controversy, students were asked to read a series of letters to the
editor, facts about harp seals, and websites from various groups
involved (People for the Ethical Treatment of Animals [PETA], Sea
Shepherd Conservation Society, The Humane Society of the United
States). After class discussions based on Word and Picture Splashes,
and the use of various graphic organizers for different kinds of
arguments, students were asked to write a letter to the editor
reflecting their opinion of the seal hunt and providing arguments to
persuade readers to agree.

First Draft m MID-GRADE 8 LEVEL OF PERFORMANCE

(English as an Additional Language Student)

Dear Lditor,
/ beliove that we should &’fc;ﬂ ol this raccas that the Media is so drawn s,

For one, pegple such as Faud MeCarteny and Panele Ardorson are cluding oue ability to
reallly consider o actins, and make the ripht decisin—they shold BACK OFF, and sty
using Uheir names G get their way,

Secondty, theirs the Uhemployment issue, " to consider. For many, sealliy i their only income
awnd more deer, cows, chickens and other aninals are kitled every year, is seal hunting reatly

Mf worse 7

Thirdly, there is aléo the seal population to look at, Unfortunattey, seals have a large number
pf //‘aa/atms; and a @M deatty rate fw‘ therr poung. #z/o&)(// to that s //0/«/ wa/‘/r(/}y—/;if
eativy awsy ot the seals home, and causing the death totl to rise even further,

Wl hamans b the soate i the seals future? Wit we drive then into exteinetion, tot them
perish on their own, or actually do something about this seal hunt? Carada (o, not the media)
shoudd step back, take a c/w/ breath, and wa/{y consider: all LS of this ditema, and take a

/o//aa/ course 0f action,

Rationale for Assigned Level: Overall organization and structure within
paragraphs evident. Ideas focused and congruent.

Possible Next Steps: Review various types of graphic organizers and
how the student could use them to develop supporting arguments
further before writing.

35



Grade 8 English Language Arts Section 3

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence
patterns) to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

First Dra‘ﬂ; MID-GRADESLEVEL OF PERFORMANCE
againot il but §'m nol saying §'m for it cither.
ate wsed for food, cfothing, el

Seals eat and breath foo.

Sf people Reep Rilling scals, sooner or later they will Become extinet and there will be
nothing {eft. of them.
S think that people should ey to leasn more about the seabs before they &ill thom.

Rationale for Assigned Level: Vocabulary choices are very simple.
Each idea is listed in a separate paragraph. No transitions used.
Repetitive.

Possible Next Steps: Introduce/review idea that you need powerful
language to persuade readers. Generate synonym lists. Review
overall structure.

36



Section 3 Grade 8 English Language Arts

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence
patterns) to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

First Draft PAVoJoJ (T a4 s} MID-GRADE 8 LEVEL OF PERFORMANCE
Dedr, Editor

[ believe the seql hunt should continve buv¢ 4o lower the
drmovnt of Harp Sedls é///ed/ﬁx{ug%% per yedr

First of #ll, there 4re millions of Harp Seils in the world.
350,000 harp sedls 4re killed per seqson. My guestion (s P
f¢14f (s ré/f//y 90(7’? Zo 4f7fjéﬁf the millions.

Second of 4, the peop/é of N ewfovndlgnd depend on “he
H4rp Seql éi///ngf Y0 get their intome. /¢ wouldnt be r/9/ﬂf
Zo f4»é€ 4u)4y m4ny peop/és ‘/'0.65/ EOnS(‘dér('nQ /Véu)f)ound/%%(
4/re4dy has the (owest 6mp/0ymen‘/ rate (in CAndd 4 4nd
even possfﬁ/y the whole world.

Finglly, there 4re more Cows, deer 4nd Chickens killed
per yedr thin Harp Seqls. we should be Focusing our
4ttention on that, instedd of the Hiarp Setls. Cows, deer
4nd chickens suffer more th4n the HArp Segls do. Also
Cows, deer 4nd Chickens live 4 slave ((Fe, while htrp seqls
(ive 4 long Free (iFe ovt in the wild, until ¢hgt one guick
moment when ﬂvey 4re bashed on the hegd 4nd skined.
7%ey do not g0 throvgh 4ny pAin. Vet the ckickens 4nd Cows
suffer much, much more.

Therefore, the seql hunt should continve duve 2o the dimige
it would cause Yo the Newlovndlinders (F it were 4o be
.64/;/766(,

Rationale for Assigned Level: Meaning is clear. Some interesting
language (slave life) used. Sentences show developed ideas but not
much variety.

Possible Next Steps: Review sentence variety. Use synonym lists as a
tool to create more impact.
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Grade 8 English Language Arts

Section 3

Expository Writing Exemplar

Competency: Student chooses language (word choices and sentence

patterns) to make an impact on the reader.

Description of the Task: Mini-inquiry. After reading letters to the editor,

book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

First Draft m MID-GRADE 8 LEVEL OF PERFORMANCE

Deay EJitor,

I disaagree with the seal lhunt that is Oiwcj on ficjb\t
now i Newfoundlond. I think that, gir Paul
McCartuey is doing the right thing in trying to stop
this nass wwder OF seals. First oF all thisis a cruel
and unusual Pumisbwvlemt for the seals. EVeuﬂ/) near
tD\eVJ O Up onto the pack ice tO mate, Ond ever

ear thousonds ave cluhed off.. Literally! These poor
seals ave being hit over the head with clubs, that
have a sharp nail on the bottom!

The second veason why I disacree witlhh the seal lunt
is that it IS not needed For ?Jewﬁounélomé s,
eCOV\OMg. V\Ouxuﬁ PeOP(e use the seal lhunt as 1uict
moneq £or a couple of weeks!

Lastly, if this seal hunting keeps up we wolt lhave
ony left! What (Aappeweé to the cod nay eVeAtuaU‘/)
happen to our seals. DO we uneed these seals to
become endangered jUst SO We can StOp this hunt?
That's what we did to the cod!

Plea$e leoavin £rom vouwr Mi$take$ PeOPle,’ DC)I/Qt let the
seals die out like the cod did! Save the seals!

Rationale for Assigned Level: Uses a variety of sentences

(exclamatory, interrogative, declarative). Chooses some powerful
language (mass murder).

Possible Next Steps: Work on leads that “grab” the reader’s attention.

38



Section 3

Grade 8 English Language Arts

First Draft

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or

punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,

book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

[\ [o] &\ CTYd[3[s MID-GRADE 8 LEVEL OF PERFORMANCE

Its Both

I Disagree with the seal hunt because seal are animals to and
I dont think they would like to be hunted And It would be
very mean to hunt them for no Reason because people dont
Eat them. I also agree a lttle bt with the seal unt Because
the crash of the cod stock to 30 000 Jobs fFrom people and
If I wer't For the seal lunt this would keep on happaning

Rationale for Assigned Level: Many errors affect the reader’s ability to

get the intended meaning.

Possible Next Steps: Review capitalization rules. Review sentence

structure (run-on sentences are a problem). Graphic organizers may
help separate ideas before crafting sentences.
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Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

First Draft PV oJol(o:Ted s 13 [s} MID-GRADE 8 LEVEL OF PERFORMANCE
Dear, Editor

What's gqoing on with the seal hunt? T beleive that
it should stop. The seal hunt is very cruel
especially if you use a gun because bullets don't
always kill ceals. If it doesn’t then it may end up
suffering. We should also stop it because they are
being over hunted. If we continue to Kill seals at
this rate they will soon be extinct. Seal hunting
is also bad because of global warming. Ever since
this happened it has been harder for the seals
moms to find thick enough ice to put there pups
on. The last reason why I think it should stop is
because when you Kill older sceals you are at the
same time Kind of Killing pups. At least cutting
down the chances of more babys. This is why we
need to stop seal hunting.

Rationale for Assigned Level: Various errors are evident, but they do
not affect meaning.

Gy 9

Possible Next Steps: Review “y” plurals, sentence fragments, and
possessives. Review graphic organizers to separate ideas before
writing.
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Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Mini-inquiry. After reading letters to the editor,
book excerpts, and websites from various groups regarding the seal
hunt controversy, students took part in discussions based on Word
and Picture Splashes. They were asked to write a letter to the editor
reflecting their personal opinion about the hunt. Their purpose was to
persuade readers to agree with their point of view.

First Draft m MID-GRADE 8 LEVEL OF PERFORMANCE
Deav Z-ditoV,

The el LxU(VL{ 9 vidicwloud! lets end i now! Fivall , the
havp eald mumbevd ave alveady detveading aveatly becaudse
olp 3105&1 MT&WLMS Mkkomatx theve ave 5till M De,(lb, 310501
wamm and ?e,ople, bU\{L e,\/‘(vt( {L»ot)\f)()fl/tdf) and {lmoU\f)Otl/LcL‘)
e,'v“e,\/a %,e,a\/ will (LL»O:VL‘ e thal Jecondl , keilliv Lxdple,bf) Seal s
® 5@ plat cvuel! %*Vd"mﬂ ke,lple,b:) amimald 5@ APov WCW
amd ol & howible. Some. people oa% that lanmj Cowd, Piﬁb, and
Chickem 5 woVde., but the di??e,\/e:m‘/e, 5 that we tmeed thode
amald ?o\/ pood,/t/tok ?o\/ ?l&\/, aind blubbev, which we don 't
teed Yo lve! Lastl . we. do ot have o ude ?L&V Yo b{a% wavm
ond blubbev ol fov heating and lubvicants Theve ave plenty
of cthev thinad we com wde idtead of fuv and blubbev oll
The el LxU(VL{ o} P\/e,Pof){e,\/oU\Z). leds end it while we e om

Rationale for Assigned Level: Errors do not distract from impact or
message. Demonstrates control of conventions.

Possible Next Steps: Review use of paragraphs and possessives.
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student generates, selects, and organizes ideas to
support the reader’s understanding.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

[\ (o] &\ [CTYd [ [s M MID-GRADE 8 LEVEL OF PERFORMANCE

Cue for Treason

Kit is an admirable character in the novel, Cue for Treason.
Kit is a thirteen-year old girl who had ran away from home
because she didn’t want to marry Sir Philip, a very cruel
man. Sir Philip wanted to marry her for her estate and
inheritance money. Kit’s role in the novel is to help Peter
capture the conspirators and to help save the Queen from
getting shot. In the novel it is shown that she is a good
actress, brave, and determined.

Kit is a good actress. To show that she was a good actress
when she was a girl who was pretending to be a boy who
acted as a girl in many different plays. Kit had pretended
to be a boy when she ran away so she wouldn’t have to
marry Sir Philip. She had been assigned one of the leading
roles, Juliet, in one of the very popular plays, “Romeo and
Juliet” due to her acting abilities. She had also pulled off
acting as a distressed damsel to help Peter get back the play
“Henry the Fifth” from the Yellow Gentleman also known
as Sir David Vicars. These are the reasons why Kit is a good
actress.

Kit shows that she is brave. Kit was brave when she had
helped capture the conspirators with Peter knowing that
she might be killed if she was caught. Another way was
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when she helped save the Queen from getting shot by John
Somers during the play “Henry the Fifth” when the cannon
sound effect was to be shot. The Queen was going to be shot
because Sir Philip was yet over the Queen be heading him
in court one time. These are some of the other points that
show that Kit is brave.

Kit is a very determined person when she sets her mind to
it. An example of her determination is when she wanted to
get into Mr. Desmond’s Company when they were on the
road but Peter didn’t want her in the company. Kit had
snuck onto the wagon and was able to d a curtsy while all
the other boys just looked like a boys in skirts that couldn’t
do curtsies. She had also been able to change her charecter
like it was nothing. Another example that shows that Kit is
determined is when Peter and her were to save the Queen
before John Somers shot her and Kit didn’t show any signs
of giving up. These examples show that Kit is a determined
person in the novel.

It has been shown that Kit Kirkstone is a good actress,
brave, and determined. Kit is a great character in the novel,
Cue for Treason when she had captured the consipirators
and helped save the Queen.

Rationale for Assigned Level: Often wanders off topic to retell plot
points instead of making character analysis. Lacks transition language
from topic to topic. Concluding paragraph is repetitive.

Possible Next Steps: Review, with the student, differences between plot
and character. Review how transition or signal words can make it
easier for readers to follow ideas. Discuss previous feedback on
concluding paragraphs—not saying the same things as introductory
paragraphs. Brainstorm ways of summarizing and addressing the
significance of the topic. What conclusions did the student come to
after studying Kit's character?
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student generates, selects, and organizes ideas to
support the reader’s understanding.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

JaNoJo (e E:Tedyl[i]s ] MID-GRADE 8 LEVEL OF PERFORMANCE

Sir Philip Morton

Extra! Extra! Read all about it! Sir Philip Morton foiled by
acting troupe! Sir Philip Morton is the antagonist in the
novel “Cue for Treason”. Sir Philip is the villain of the
story; therefore he has many dishonorable traits. Three of
his traits he displays more often than the rest: ambition,
calculation, and cruelty.

Sir Philip is an ambitious man, one of his only honorable
traits. Sir Philip is one of the leaders in the treason plot,
explained in the book. It is often shown that Sir Philip
Morton is not satisfied with the position he holds in the
government. He also never forgave the Queen for singeing
him in court. This is proven when Peter overhears him
talking to his fellow conspirators. Ambition is usually a
good thing, but for Sir Philip Morton, it’s just another bad

trait.

Another trait Sir Philip possesses is that he is a very
calculating man, only thinking of his greater gain.
Furthermore, he doesn’t seem to care who he hurts to get
what he wants. Such an example is that he tried to marry
Kit Kirkstone, one of the main characters in the novel,
because she was going to inherit a beautiful estate when she
became of age. Lastly, in the beginning of the book, Sir
Philip Morton walled up the common lands, just so the
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peasants, who had been using them for years, could not let
there sheep graze there. This shows how greedy and
calculating Sir Philip is.

Of all the bad traits and qualities Sir Philip has, this is the
worst: cruelty. He will go to any length to find out what he
wants to know, or to make sure certain people don’t learn
certain things, such as when Peter traveled to London to
warn the Queen of the assassination attempt on her.
Another example is that John Somers, the one who actually
tried assonate the Queen, was to be killed so not to leave
any witnesses if he was caught and tortured to give names.
Furthermore, Sir Philip will even torture people to get
information if he wants it badly enough. He planned to do
just that when he captured Peter on the Island. Luckily,
Peter escaped. Among many other things, Sir Philip Morton
is a very cruel man.

In this essay three major points about Sir Philip have been
explained: ambition, calculation and cruelty. Sir Philip is
the antagonist is this story, created by the author to give
the novel depth and interest. Extra! Extra! Read all about

it! Sir Philip Morton and the other traitors are facing death
at Tower Hill!

Rationale for Assigned Level: Organization overall and within

paragraphs is evident. Ideas are not always on point. Ideas are
repetitive (introduction/conclusion).

Possible Next Steps: Review how concluding paragraphs summarize

the main arguments put forth in the body of the essay but need not be
a copy of the introduction. Discuss the importance of ending in a
powerful way in persuasive writing and addressing the significance of
the topic. Ask where the student got the idea for using “Extra! Extra!”
since it wasn’t suggested in the feedback or included in the first draft.
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student generates, selects, and organizes ideas to
support the reader’s understanding.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

m MID-GRADE 8 LEVEL OF PERFORMANCE

CUE FOR TRESON ESSAY

Imagine saving a country at the age of thirteen, let alone a
life! Kit is a phenomenal character in the novel Cue For
Treason. Kit plays the role of a girl that pretends to be a
boy and in the end helps Peter on their mission to save the
Queen and their country. In the novel it is shown that Kit is
brave, loyal, and an extraordinary actress.

First of all, Kit demonstrates that she is very brave in the
novel Cue For Treason. No matter what situation they get

into, Kit would never leave Peter behind. For example,
when Peter and Kit were besieged in the Virgin Mine, and
Kit managed to get free, she still chose to stay behind and
try to help Peter. Another example of Kit’s bravery is that
she never quit. Throughout all of the hardships that that
they faced, like getting the play back and being robbed, she
never showed any signs of giving up. For these reasons Kit
is thought of as very brave.

Secondly, Kit’s loyalty benefited many people and helped
her and Peter succeed on their mission. One reason is that
she went back to Cumberland even though she knew that it
would be very dangerous. If Sir Philip had found Peter and
Kit, then kit would have been married to Sir Philip and
Peter most likely would have been thrown into jail. Next,
Kit proves that she is loyal because she stayed with Peter
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until the mission was completed. Not only did she stay with
him the whole time but she helped out a lot too. In short,
Kit is a genuinely loyal character.

Thirdly, an extraordinary actress would definitely describe
Kit. To start things off, she was probably the best “male”
actor they had ever seen. When she was part of the
Desmond’s company she always had an important women’s
role to play. Another example that shows that Kit is a good
actress is when Kit and Peter attempt to steal back the play
Henry The Fifth. While Peter was struggling to get to the
top on the window in the yellow gentlemen’s house, Kit
made things easier by dressing up as the girl she was and
pretending to be a damsel in distress. Thankfully, Kit and
Peter were successful. Kit’s acting skills really helped her
and Peter on their mission.

Throughout the entire novel, Kit displays that she is brave,
loyal, and an extraordinary actress. Kit is a phenomenal
character in the novel Cue For Treason. She demonstrated
that she was very brave when she attempted to help Peter
in the Virgin Mine, and proved that she was loyal when she
went back to Cumberland even though she knew it would
be dangerous. She also showed that she was a very good
actress when she fooled the yellow gentlemen into thinking
that she was a damsel in distress. All of Kit’s amazing
qualities helped her and Peter succeed on their mission to
stop the plot of treason.

Rationale for Assigned Level: Transition language is employed.

Supporting details are congruent with main ideas. Organization is
clear within paragraphs and overall.

Possible Next Steps: Extend character study to show how authors

make characters come alive for readers. Discuss, with the student,
how the use of transition language (a change suggested in the
feedback) made the writing more effective or “reader friendly.”
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student chooses language (word choices and sentence
patterns) to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

[\ (o] &\ [CTYd [ [s M MID-GRADE 8 LEVEL OF PERFORMANCE

Cue for Treason

A girl facing major danger, adventure and taking the
biggest risk of her life during the sixteenth century. Kit
Kirkstone is a very interesting person in the story Cue for
Treason. She is brave, determined and proves to be a good
judge of character, Kit is the female hero of the novel.

Kit shows bravery during the story when she bravely
escapes Sir Philip Morton. He wants to marry her for her
land and money. She is going to inherit it. Because girls are
not allowed to act it was very hard for Kit to join an acting
troupe. She does mange to pull it off by dressing up like a
boy. Her bravery is also shown when she goes with Tom
Boyd and Peter Brownrigg to the Peel Towers to find clues.
They did this to stop the plan to kill the Queen. She also
shows bravery when her and Peter manage to stop John
Somers. He is the man who was going to kill the Queen. By
fighting their way to get there. Kit shows she is brave in the
novel Cue for Treason.

Kits’ determination is shown in the novel. Her
determination is shown when she stays with the acting
troupe in their time of need because the weather was bad
and the company had closed down. She also showed
determination when Peter and her tried to stop the plan to

48



Section 3

Grade 8 English Language Arts

kill the Queen. Kits’ determination helps all the other
characters in the novel.

Kits’ good judge of character is very clear and is shown
many times in the novel. Her good judge of character is
shown when she meets up with Peter and the acting troupe
and realizes she can trust them. It is also shown when Kit
sees Mr. Armthwaites’ lies. Then she stops Peter from
telling him anymore about the plan to kill the Queen and
stopped him from ringing the bell to tell the house that he
was in danger and that Peter and Kit were there. Her good
judge of character is useful in the novel.

Kit is brave, determined and is a good judge of character.
She is also a very good character during the sixteenth
century. Kit is facing danger, adventure and is taking the
biggest risks of her life. Kit is an important character in
the story Cue for Treason.

Rationale for Assigned Level: No variety of sentences (mostly

declarative, simple sentences) evident. No powerful language used.
Repetitive (use of “she,” her good judgement).

Possible Next Steps: Review different types of sentences. Generate

synonym lists for traits chosen (e.g., brave, heroic, courageous, etc.)
and characters (Kit, her, she, the heroine, etc.). Discuss, with the
student, the importance of reflecting on peer and teacher feedback,
particularly suggestions on how to avoid repetitive language.
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student chooses language (word choices and sentence
patterns) to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

JaNoJo (e E:Tedyl[i]s ] MID-GRADE 8 LEVEL OF PERFORMANCE

Cue For Treason Essay

In the novel Cue for Treason, Sir Philip Morton proves to be
a very disliked and unwanted character. In the novel, Sir

Philip Morton plays a very nasty man who wants to seek
revenge on Peter (a teenage boy from Cumberland England)
who threw a rock at him. Even though Peter did not
actually hit him with the rock, Sir Philip is determined to
do something very atrocious to get back at him. Sir Philip
portrays the role as a very villainous person by showing
signs of cruelness, greediness and cowardly ness.

There are many ways in the novel, which Sir Philip Morton
proves to be a very cruel person. One of the ways Sir
Philip shows his cruelty is by his determination to capture
Peter and seek revenge. Another way that he shows cruelty
is by plotting with his men to kill the Queen. Sir Philip
wants to kill the Queen because he wants to increase his
power and wealth. As well, once John Somers kills the
Queen, during a cannon scene from the premiere of “Henry
The Fifth”, Sir Philip Morton will have him killed so there
is no question about how she died. Throughout all of his
actions, Sir Philip Morton shows that he is a very cruel
person to others.
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Greediness is another one of Sir Philips many hated
character traits. He plans to marry Kit because of her
wealth and inheritance. Kit Kirkstone comes from a very
wealthy family and is heir to lots of land, and that is what
attracts Sir Philip to her. Another way that Sir Philip
shows his greediness is by putting up a wall around land
that was not his own so that he could increase his estate by
claiming that it was his property. These are some of the
ways that Sir Philip Morton proves to be a very greedy
person.

Lastly, Sir Philip Morton proves to be a very cowardly
person. One of the most obvious ways that he shows this is
by him and his men besiegeing the Brownrigg’s. Meaning
that they gathered around their home armed and ready for
someone to come out and kill. Also, Sir Philip also proves to
be cowardly by getting people to do his work for him. An
army of men always surrounds him, and when he wanted
to kill the Queen, instead of doing it himself, he hired John
Somers. This shows that Sir Philip is a very cowardly
person.

In conclusion, it is shown that Sir Philip Morton is a very
cruel, greedy and cowardly person. He shows cruelty by
seeking revenge on Peter who didn’t hit him with the rock.
He shows greediness by planning on marrying kit for her
wealth and inheritance and he shows cruelty just by being
him self. That is why Sir Philip Morton is a very disliked

and unwanted person.

Rationale for Assigned Level: Some sentences are unwieldy (overuse

of “and”). Word usage awkward/wrong (cowardly ness).

Possible Next Steps: Review sentence varieties. Review use of

thesaurus as a tool. Discuss instances where the student made
vocabulary revisions (based on specific feedback, such as using
“‘cowardly” in place of “greedy”) to clarify the message.
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Expository Writing Exemplar

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Competency: Student chooses language (word choices and sentence

patterns) to make an impact on the reader.

Description of the Task: Over a period of several weeks, as part of a

novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

m MID-GRADE 8 LEVEL OF PERFORMANCE

Essay

Attention! There’s a villain in town and his name is Sir
Philip Morton. In the novel Cue for Treason, Sir Philip is a
very evil character. He builds a wall around common lands,
he leads a treason plot against the queen, and attempts to
marry a young heiress, Kit Kirkstone, for her estate. Sir
Philip Morton is cruel, calculating, and cowardly.

In the novel Cue for Treason, Sir Philip Morton is a very

cruel character. Firstly, he betrays his own country to
increase his wealth and power. Sir Philip hires John Somers,
a disgruntled actor of third-rate parts, to do the shooting
of the Queen. After John Somers job was completed, He
would be killed. Throughout the novel, Sir Philip Morton is
on a wild goose chase with Peter, a young boy who merely
shied a stone at him. Sir Philip will stop at nothing until he
captures Peter. For these reasons, Sir Philip Morton is a
very cruel character.

Sir Philip Morton is not only cruel, but also calculating.
First of all, he never forgave the Queen for having insulted
him at court, and is determined to get his revenge. Sir
Philip is one of the leaders in the treason plot against the
Queen. He is always thinking of ways to increase his
wealth. For example, he encloses common lands and claims
them as his own. Also, Sir Philip tries to marry Kit. He
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doesn’t really care about her, but only wants to lay his
hands on the magnificent wealth and estate that she will
inherit when she comes of age. As one can see, Sir Philip
Morton is extremely calculating.

When looking for a word to describe Sir Philip Morton,
cowardly is definitely a good one. When he wants
something unlawful done, he doesn’t do it himself. He is
always accompanied by helpers who carry out his
commands. When the Brownrigg’s home was besieged, it
was total chaos. Peter’s father was shooting arrows; Peter’s
mother was dumping boiling water on Sir Philip’s “helpers”
and the whole time Sir Philip was taking cover behind a
tree. Sir Philip didn’t and had no intention of exposing
himself to such peril. That’s pretty cowardly.

In conclusion, Sir Philip Morton is cruel, calculating, and
cowardly. He betrays his country for more wealth and
power; he leads a treason plot against the Queen, and
attempts to marry a young heiress, Kit Kirkstone, for her
estate. Sir Philip Morton is a very evil character in the
novel Cue for Treason.

Rationale for Assigned Level: Uses vocabulary appropriately to create

an impression (disgruntled, besieged, chaos, peril, that’s pretty
cowardly). Varies types and lengths of sentences.

Possible Next Steps: Develop and discuss synonym list for describing

character (Sir Philip Morton, he, the villain, the conspirator, Kit's
would-be husband, etc.). Discuss how the student decided, in
response to the feedback provided, what vocabulary to change
(replace “attacked” with “besieged”) and what to leave alone (that’s
pretty cowardly).
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Section 3

Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

[\ [o] @\ [T=Yd [ [s MID-GRADE 8 LEVEL OF PERFORMANCE

Cue for treason essay

Inthe 16th century men only coud become actors. Katherine
Kirkstone who also is called Kit Kirkstone dressed up as a
boy to escape from Philip Morton because he wanted to
mary her and than ended up joining an acting troupe and
prooved he was verry admirable caracter. in the novel Cue for
treason Kit Kirkston was a good juge of caracter she is an
extremly brave girl and prooved to be exellent actress in the
novel.

First of all Kit shows that she can be an exellent juge of
caracter in the novel “anyhow i’ve told mr. Desmond ill go go
with him on condition that he takse you” mr. Desmond
ofered to take Kit with him when mrs Desmond and him
went to england but Kit wanted Peter too be able to come
with them. This show that Kit trusts Peter and she thaught
that he could be nice if he wants to “if you touch that bell
cord said Kit in a high nervous voice behind me, you’ll get
something that will upset you still more” Kit recongised how
odd mr Armthwaite was acting and recongised him as a
conpsirater she also notised that he was one of the people
that assosiated with sir Philip Morton . in bothcases were
Kit juged a caracter she was right about there caractritsics.

Second althow Kit was thougt to be weak it did’nt show in
her actions “shut up Peter said Kit she was, determind to
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take what was coming to her” Peter tried to talk Kit out of
letting Burbag beat her for runing away rite befor the play
but she woudn’t lissen to him and was gonig to putup with
any pain that he gave her “so she rode back. Heroine or
idiot.? I don,t know i supose she thaugt if she knocked them
flying once she coud bo back to england but instead she tried
to save Peter from the theives. Peter thaugt Kit was weak
when he fuond out that kit was actualy a girl although soon
he discovered that she was’nt even close to weak but he was
actualy looking at a hero who woud eventualy help him sav
ethe queen.

Last, only boys coud become actors in those days but Kit
disgised as a boy joined an acting troupe and became one of
the best actors n the troup “I noticed in time that Desmonds
eyes were alight with interst as the boy recited” Wile
persistantly trying to entre the Desmond company Kits
acting struk an interest in mr Desmond,mr Desmond hired
her in the company and gave her some of the top acting
spots “I’d hit a girl disguised and not the boy she had always
pretnended to be” Wile trying to tell Peter that they where
going to leave Kit got hit by Peter in the chest. When Kit
doubled with pain and woud’nt come up Peter realised that
Kit was actualy a girl Kit soon became the phenomonon of
england and had everyone buzing about her acting.

In this novle Kit is an exellent juge of caracter also she is an
exeedingly brave caracter and last she is an extrodinairy
actress an admirabel young girl thats what Kit prooves to be
in the novle Cue For Treason. Even thoug girls could not
become actreses in the 16th century a young girl from
cumberland europe made it as one

Rationale for Assigned Level: Frequent errors interfere with meaning.
Possible Next Steps: Have the student practise self-editing in small

chunks. Emphasize that ideas are well developed in the piece, but
good ideas are not clear because of errors. Discuss realistic
strategies to help the student with editing and proofreading.
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Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

Final Draft PV oJol(o:Ted s 13 [s} MID-GRADE 8 LEVEL OF PERFORMANCE

Cue for Treason

This piece of

expository writing

was developed using Kit Kirkstone is an extraordinary character in the novel

the entire writin . .

process (pre_wr,-ﬁng’ Cue for Treason Kit is a 13 year old girl who learns of a plot

dfa)} ting, to kill the queen. She has to travel across the country to

conjerencing, . .

revising, editing, and inform the Queen and save her life. Geoffrey Trease does an

% oofr ef?d’?g})f; excellent job writing this book in the story it is revealed
roughout the L .

writing process, the that Kit is brave a talented actress and a very determined

student benefited young lady.

from peer and
teacher feedback.

Firstly Kit is a tremendously brave person her bravery is
shown when she put her life in danger saving Mr. Desmond
from drowning. Kit had to jump into a swiftly moving river
and carry Mr. Desmond on her back and stay afloat. Kits
bravery is also shown when she joined the acting troop this
is brave because girls and women are forbidden to act and
she could become discovered by the other actors and kicked
out with nowhere else to go. Kit’s bravery throughout the
story helps save her live, and others.

Secondly Kit Kirkstone proves to be an extremely talented
actress and shows how good she acts when she tricks
everyone into thinking that she is a boy. For weeks nobody
new she was a girl until Peter Brownrigg got into a fight
with her and realized she was a girl. Kit’s good acting skills
even got her the lead roll in a play Kit has to memorize
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numerous lines and play the roll of Juliet in front of the
queen herself. Kit’s good acting skills helped her stay
hidden, and gave her a home throughout her struggles.

Finally, Kit is a very determined individual. She showed
how determined she was when she stopped Sir Phillip
Mortin’s plot to kill the queen. Kit accompanied with Peter
had to travel across the country to inform the queen and
save her life. Kit and Peter had to elude Sir Philip and his
men who sought to kill them. Another way Kit was
determined is when she wants to get the play back from the
Yellow Gentleman who stole it from Peter and she devises a
plan to steal the play back. While she distracts the two men
by pretending that she is a distressed damsel, Peter sneaks
into the house to steel the play, Kit’s determination helped
her progress through the novel.

In conclusion, it has been shown that Kit Kirkstone is
brave, a good actressand determined in her journey to stop
sir Philip’s plot to kill the Queen. This 13 year old girl goes
against the odds, and prevails. Kit Kirkstone is an
incredible character in the novel Cue for Treason.

Rationale for Assigned Level: Various errors are present, but meaning

is evident.

Possible Next Steps: Review end punctuation, apostrophes, and

strategies for synonym spellings that spell-checker doesn’t catch.
Discuss why the student did not consider suggestions on comma
usage from peer editors when creating the final draft.
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Final Draft

This piece of
expository writing
was developed using
the entire writing
process (pre-writing,
drafting,
conferencing,
revising, editing, and
proofreading).
Throughout the
writing process, the
student benefited
from peer and
teacher feedback.

Expository Writing Exemplar

Competency: Student uses conventions (spelling, grammar, and/or
punctuation) and resources (spell-checker, thesauruses, dictionaries,
etc.) to edit and proofread to make meaning clear.

Description of the Task: Over a period of several weeks, as part of a
novel study, students prepared a character sketch (in essay form) on
a major character in Cue for Treason by Geoffrey Trease. They
employed the writing process to create a polished final draft.

m MID-GRADE 8 LEVEL OF PERFORMANCE

Peter Brownrigg!!!

In the novel Cue For Treason, Peter is a very admirable

character. Peter is a fourteen-year-old country boy, living in
Cumberland and his role in the story is to reveal Sir Philip
Morton to the secret service and to save Her majesty. In the
novel Cue For Treason, by Geoffrey Trease, Peter proves to
be brave, determined and quick thinking.

Peter’s first character trait that is revealed in the novel Cue
For Treason is bravery. Peter leaves his home and family
when running from Sir Philip Morton and his men, and
makes it on his own, when he is only fourteen. Peter’s
bravery is also demonstrated when he enters Sir Philip’s
Peel Tower in Cumberland in search of Tom Boyd after he
disappeared while investigating the conspirators. This is
how Peter’s bravery is displayed in the novel.

Another one of Peter’s character traits proved in the novel
Cue For Treason is determination. Peter is determined when

he swam the quarter-mile across Ullswater Lake so that he
could find someone to tell about Sir Philip Morton and the
death of Tom Boyd. This showed his determination because
the water was freezing cold and he thought about turning
to swim back but decided against it in order to attempt to
save his country. Peter’s determination is also shown when
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he gets Shakespeare’s play, Henry The Fifth, stolen from
him by ‘The Yellow Gentleman’ and he goes to his house by
boat, down the river, climbs up the side, and goes into the
house to get the play back. This is how the novel reveals
Peter’s determination.

The final character trait of Peter that is displayed in the
novel Cue For Treason is quick-thinking. Peter hides from

Sir Philip Morton in the trunk in the actors’ dressing room
because he thinks Sir Philip wants to arrest him. This
shows quick-thinking because he was being chased and
seeing the trunk he got into it, then was carried on stage in
the trunk. Because it was used for a coffin in the play, Sir
Philip didn’t get a chance to look in it. Peter also shows
quick-thinking when Sir Robert Cecil figures out the
message in the poem - SENDNEWSBYPEEL — and Peter
thinks it to mean Sir Philip’s Peel Tower back in
Cumberland. These are the ways in which the novel shows
Peter’s quick-thinking.

To sum things up, the novel Cue For Treason, by Geoffrey
Trease, proves that Peter Brownrigg is a very admirable
character. It confirms Peter’s bravery, determination and
quick-thinking when he leaves his home, steals the play
back, and hides from Sir Philip Morton. These are ways in
which Peter proves to be an admirable character in the
novel Cue For Treason.

Rationale for Assigned Level: Correct usage is reflected throughout.
Possible Next Steps: Move to more sophisticated punctuation

(semi-colon, etc.). Discuss how, in the careful final edit, the student
addressed the end punctuation and run-on sentences flagged by peer
editors, with a positive result.
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Strategies to Support Reading Comprehension and
Expository Writing in Grade 8 Classrooms

As teachers reflect on the Provincial Report on Student Performance at
the end of January, they may uncover gaps in student understanding.
Students may require scaffolding and strategic instruction (formative
assessment for/as learning) to meet expectations based on end-of-year
learning outcomes, as well as for summative assessment and reporting
in June. Generally, these gaps are where the reading and/or writing
processes break down for the learner, and a variety of needs may arise
as teachers plan for differentiation.

The chart on the following pages lists formative assessment strategies
and tools that offer entry points for scaffolding and strategic instruction to
ensure success for the diversity of learners in Manitoba classrooms.

The chart uses abbreviations for the departmental sources in which the
strategies and tools can be found:

* FFl: Grades 5 to 8 English Language Arts: A Foundation for
Implementation (see Grade 8 section and Blackline Masters
[BLMs])

- IT: Independent Together: Supporting the Multilevel Learning
Community

» SFAL: Success for All Learners: A Handbook on Differentiating
Instruction: A Resource for Kindergarten to Senior 4 Schools

Detailed descriptions of the strategies and tools are outlined in the
sources referenced.
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Strategies and Tools to Support

Reading Comprehension and Expository Writing

Strategy

Description/Examples

Source

Goal Setting

Model strategies for representing
and writing.

Engage readers and writers in
the joy of reading.

create mental pictures, self-
monitor, use fix-ups).

Draw students’ attention to a
variety of ways of representing
ideas, information, and thinking
through authors’ strategies and
techniques.

Celebrate reading!

» Develop learners’ confidence and Commence with whole-class FFI: 8-32; 8-392; 8-118*;
metacognitive skills as goals (e.g., “What strategies do BLM 46-Personal Goal
independent readers/writers. competent readers use before, Setting; BLM 49-Goal

- Engage leamers in constructing during, anc:jaf'ter rzeading’?; “What Eetting for Strategic
criteria for “quality work.” strgctures o authors L:se to earning

write expository texts?”).

» Focus reflective conversations Model | . h
and journal writing/reflection. fo N hgloa setting at L ioutset IT: 2.8; BLM 1-Reflection—
(See Y-chart* for scaffolding 9Meac leszon or worhs op (e.g., Metacognition*;
reflection.) hozlv?cc:a t)o ay is to show you BLM 2-Constructing

: ; e Student-Generated Criteria

- E | rtfol
ags?:sgsemZﬁtr?s:/Sa;nIggrnizlgc? Schedule tim.e fqr reflection each for QL!aIity Work*; BLM 3-My

day (e.g., Exit Slips). Learning Goal Log

Notemaking

« Explore, remember, organize, Model notemaking (e.g., using T- | FFI: 8-14; 8-76; 8-196; 8-248;
record, reflect on, and chart, self-adhesive notes, 8-358
communicate ideas and thinking, sketching, graphic organizers).
using . Guide. notemaking in flexible SFAL: 6.82
— structured notemaking groupings.

- |ntlera9t|ve notemaking Have students practise
— Slim Jims notemaking in pairs. *FFI:  8-19; 8-278; 8-116; 8-120;
— jotting L o 8-218; 8-254; 8-278; 8-322;
— sketching* Construct criteria for “quality 8-352

notemaking.

Read Aloud/Think Aloud

» Listen to/comprehend quality Read quality literature regularly. | FFl:  8-42; 8-72; 8-86
writing in performance (fluency). Read magazine/newspaper

* Model Before-During-After articles to augment a content
(B-D-A) reading strategies. area topic. *FFl:  8-94: 8-96 to 8-98; 8-141;

« Introduce specialized and Share/articulate comprehension 8-380
unfamiliar vocabulary* to strategies before, during, and
facilitate comprehending and after reading (e.g., link prior
composing. knowledge, make predictions, SFAL: 6.31

(continued)
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Strategies and Tools to Support
Reading Comprehension and Expository Writing (continued)

Strategy Description/Examples | Source

SQ3R

» Develop an understanding of *  SQ3R (Robinson): FFl:  8-68; 8-72, 8-84; 8-212
non-fiction text structures and
features to support students in
making meaning before, during,
and after reading.

— Survey: Survey the text for
italicized/bold words, pictures,
graphs, and so on. SFAL: 6.85

— Questions: Jot down
questions using the headings
or subtitles.

— Read: Read the text in
“chunks.”

* Organize information and ideas
for notemaking/writing.

— Recite: After reading each
“chunk,” tell someone the
answer to the question.

— Review: After reading the
whole text, summarize what

was read.
Text Sets
« Differentiate reading instruction » Collect a variety of different FFl:  8-108
and offer all learners access to a expository and narrative texts
wide variety of texts for (e.g., stories, picture books,
enjoyment, learning, and models poetry, magazines, images, IT: 4.6
for writing. multimedia texts) across a wide

range of reading abilities to
augment content/textbooks.

* Engage students in constructing
the text set(s).

Focused Observation

* Use classroom-based * Observation is a credible FFI: Focus for Assessment
assessment for/as learning assessment method when (column 3)
(formative assessment). teachers
— target learning outcomes IT: 3.7- BLM 5-Focused
and/or continua descriptors ’ dbéervation Form (or
— record “verbatim” notes BLM 11-Record-Keeping
Form)

plan a variety of authentic
literacy-rich contexts

observe over time
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Suggestions for Selecting Reading Materials for
Grade 8 Classrooms

The following titles
were not reviewed
through Manitoba
Education, Citizenship
and Youth’s formal
learning resources
review process. They
are not endorsed by
the Department and
do not carry a
Manitoba
recommended
designation.

Department-Approved Resources

Various reading materials that have been reviewed through Manitoba
Education, Citizenship and Youth’s formal learning resources review
process for the content areas, including textbooks, are listed in
annotated bibliographies available on the Department’s website:
<www.edu.gov.mb.ca/ks4/learnres/bibliographies.html>. Reading
materials should also include a variety of magazines, media texts, and
online resources (some websites are listed later in this section).

Selecting Additional Reading Materials

In addition to using the above resources, many teachers have successfully
used other titles in English language arts classrooms and as part of text
sets to support literacy across the curriculum. The following list is
representative of authentic literature selections that might be considered for
classroom use and as a starting point in building a classroom library.

Literature selections should be reviewed by school division staff before
they are used with students. In this way, community sensitivities and the
perspectives of the student population are taken into account.

The following list of resources includes picture books, poetry, non-fiction, and
fiction. Only the authors and titles are provided. For additional information,
visit the Department’s website at: <www.edu.gov.mb.ca/ks4/cur/ela/>.

Picture Books

*

*

Atwood, Margaret
Bailey, Linda
Baylor, Byrd
Bunting, Eve
Fletcher, Ralph
Innocenti, Roberto
Oberman, Sheldon

Polacco, Patricia
Setterington, Ken
Sis, Peter
Taylor, C.J.

Turney-Zagwyn, Deborah

Denotes Canadian title.

Bashful Bob and Doleful Dorinda
Stanley’s Party

The Table Where Rich People Sit
| Am the Mummy Heb-Nefert
Twilight Comes Twice

Rose Blanche

The Shaman’s Nephew: A Life in the
Far North

Pink and Say
The Wild Swans
Tibet: Through the Red Box

Peace Walker: The Legend of Hiawatha
and Tekanawita

Long Nellie
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Poetry

Cormier, Robert

George, Kristine O’Connell
George, Kristine O’Connell
Janeczko, Paul B.

Smith, Charles R., Jr.

Zimmer, Tracie Vaughn,
and Andrew Glass

Non-Fiction
* Batten, Jack

* Bogart, Jo Ellen
Cooper, John
* Galloway, Priscilla

* Greenwood, Barbara

* Jacobson, Rick
Jocelyn, Marthe
Johnson, Sylvia A.
Kacer, Kathy

* Levine, Karen

Loyie, Larry, and
Constance Brissenden

Pratt-Serafini, Kristin Joy
Sis, Peter
Wright-Frierson, Virginia

Fiction
Avi
* Bawtree, Michael
Creech, Sharon
Crutcher, Chris
Doyle, Brian
* Ellis, Deborah
Givner, Joan
* Heneghan, James
Hesse, Karen
* Horvath, Polly
Kogawa, Joy
* Kositsky, Lynne

Frenchtown Summer

Hummingbird Nest: A Journal of Poems
Swimming Upstream: Middle School Poems
That Sweet Diamond: Baseball Poems
Rimshots: Basketball Pix, Rolls and Rhythms
Sketches from a Spy Tree

The Man Who Ran Faster Than Anyone:
The Story of Tom Longboat

Emily Carr: At the Edge of the World
Rapid Ray: The Story Ray Lewis

Too Young to Fight: Memories from Our
Youth during World War 11

The Last Safe House: A Story of the
Underground Railroad

Picasso: Soul on Fire

A Home for Foundlings

Mapping the World

The Underground Reporters: A True Story
Hana’s Suitcase

As Long as the Rivers Flow

Salamander Rain: A Lake and Pond Journal
The Tree of Life: Charles Darwin

A Desert Scrapbook: Dawn to Dusk in the
Sonoran Desert

The True Confessions of Charlotte Doyle
Joe Howe to the Rescue

Love That Dog

Whale Talk

Uncle Ronald

The Breadwinner

Ellen Fremedon

The Grave

Out of the Dust

Everything on a Waffle
Naomi’s Road

The Thought of High Windows
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*

Oppel, Kenneth Airborn

Paulsen, Gary How Angel Peterson Got His Name: And
Other Outrageous Tales about Extreme Sports

Identifying Grade-Appropriate Texts

The following online resources will assist teachers in selecting grade-
appropriate texts suitable for instruction and for implementing the Middle Years
Assessment Policy in Grade 8 classrooms:

* Manitoba Text Book Bureau (MTBB): <www.mtbb.mb.ca>
The MTBB online catalogue lists reading series and books, organized by
grade, that have been approved for use in Manitoba.

*  Western and Northern Canadian Protocol (WNCP): <www.wncp.ca>
The WNCP website lists materials for teacher and student use, organized
by grade.

Other websites provide guidance in selecting grade-appropriate texts, many
organized by genre (ranging from classic fiction and graphic novels to non-
fiction texts on a variety of topics). These websites may be of assistance in
identifying a wide variety of texts to meet the diverse interests and needs of
students:

* American Library Association. Young Adult Library Services Association
(YALSA): <www.ala.org/yalsa/booklists>

» Canadian Children’s Book Centre. Canadian Children’s Book News:
<www.bookcentre.ca>

* International Reading Association (IRA): <www.reading.org>

* Manitoba Library Association. Canadian Review of Materials:
<www.umanitoba.ca/cm>

* Manitoba School Library Association. Manitoba Young Readers’ Choice
Awards (MYRCA): <www.myrca.ca>

* Resource Links: Connecting Classrooms, Libraries and Canadian Learning
Resources: <www.resourcelinks.ca>

» University of Calgary. The Children’s Literature Web Guide:
<www.ucalgary.ca/~dkbrown/index>

Many public library websites from across Canada and the Unites States also
provide extensive lists of books, organized by genre or topic, that appeal to
and are appropriate for young adult readers.

In addition, many school divisions generate online lists of texts organized by
grade, topic, and/or genre. One example is:

» Virtual Middle School Library. The Reading Room:
<http://www.sldirectory.com/libsf/booksf/kidsbooks.html#young>

Many of the titles cited in this document, as well as literature reviews, are
available from:

Manitoba Education, Citizenship and Youth
Instructional Resources Unit (Education Library)
1181 Portage Avenue, Winnipeg MB R3G 0T3
Website: <www.edu.gov.mb.ca/ks4/iru>
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Resources Supporting English Language Arts

Atwell, N. In the Middle: New Understandings about Writing, Reading,
and Learning. 2nd ed. Toronto, ON: Pearson Education, 1998.

Beers, K. When Kids Can't Read: What Teachers Can Do: A Guide for
Teachers 6-12. Portsmouth, NH: Heinemann, 2003.

Brownlie, Faye, and Susan Close. Beyond Chalk and Talk. Markham,
ON: Pembroke Publishers, 1992.

Brownlie, Faye, and Chatherine Feniak. Student Diversity. Markham,
ON: Pembroke Publishers, 1998.

Brownlie, Faye, and Judith King. Learning in Safe Schools. Markham,
ON: Pembroke Publishers, 2000.

Brownlie, Faye, Susan Close, and Linda Wingren. Reading for Higher
Thought. Edmonton, AB: Arnold Publishing Ltd., 1988.

---. Tomorrow’s Classroom Today. Markham, ON: Pembroke Publishers,
1990.

Campbell, B., and L. Fulton. Science Notebooks: Writing about Inquiry.
Portsmouth, NH: Heinemann, 2003.

Cooper, C. Learner-Centred Assessment. Lanceston, Tasmania: Global
Learning Communities, 1997.

Daniels, H., and S. Zemelman. Subjects Matter: Every Teacher's Guide
to Content-Area Reading. Portsmouth, NH: Heinemann, 2004.

Daniels, Harvey, and Marilyn Bizar. Teaching the Best Practice Way:
Methods That Mater, K-12. Portland, ME: Stenhouse Publishers,
2005.

Davies, A. Making Classroom Assessment Work. Merville, BC:
Connections Publishing, 2000.

Graves, Donald H. Inside Writing: How to Teach the Details of Craft.
Portsmouth, NH: Heinemann, 2005.

Gregory, K., C. Cameron, and A. Davies. Conferencing and Reporting:
For Use in Middle and Secondary School Classrooms. Merville, BC:
Connections Publishing, 2001.

---. Self-Assessment and Goal Setting: For Use in Middle and Secondary
School Classrooms. Merville, BC: Connections Publishing, 2000.

---. Setting and Using Criteria: For Use in Middle and Secondary School
Classrooms. Merville, BC: Connections Publishing, 1997.
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Manitoba Education and Training. Grades 5 to 8 English Language Arts:
A Foundation for Implementation. Winnipeg, MB: Manitoba Education
and Training, 1998.

---. Grades 5 to 8 Science: A Foundation for Implementation. Winnipeg,
MB: Manitoba Education and Training, 2000.

---. Success for All Learners: A Handbook on Differentiating Instruction: A
Resource for Kindergarten to Senior 4 Schools. Winnipeg, MB:
Manitoba Education and Training, 1996.

Manitoba Education and Youth. Grades 5 to 8 Physical Education/Health
Education: A Foundation for Implementation. Winnipeg, MB: Manitoba
Education and Youth, 2002.

---. Independent Together: Supporting the Multilevel Learning
Community. Winnipeg, MB: Manitoba Education and Youth, 2003.

Manitoba Education, Citizenship and Youth. Grade 8 Social Studies:
World History: Societies of the Past: A Foundation for Implementation.
Winnipeg, MB: Manitoba Education, Citizenship and Youth, scheduled
for release in fall 2006.

---. Me Read? No Way! A Practical Guide to Improving Boys’ Literacy.
Winnipeg, MB: Manitoba Education, Citizenship and Youth, 2006.

---. Rethinking Classroom Assessment with Purpose in Mind:
Assessment for Learning, Assessment as Learning, Assessment of
Learning. Winnipeg, MB: Manitoba Education, Citizenship and Youth,
2006.

Manitoba Education, Training and Youth. Grades 5 to 8 Mathematics:
Classroom-Based Assessment. Winnipeg, MB: Manitoba Education,
Training and Youth, 2001.

Robinson, F.P. Effective Study. New York, NY: Harper and Bros., 1946.

Shepard, Lorrie A. “Linking Formative Assessment to Scaffolding.”
Educational Leadership 63.3 (November 2005): 66-71.

Stiggins, R., and T. Knight. But Are They Learning? A Commonsense
Parents’ Guide to Assessment and Grading in Schools. Portland, OR:
Assessment Training Institute, 1998.

Tovani, C. Do | Really Have to Teach Reading? Content Comprehension,
Grades 6-12. Portland, MN: Stenhouse Publishers, 2004.

Urquhart, V., and M. Mclver. Teaching Writing in the Content Areas.
Alexandria, VA: ASCD, 2005.

Warner, Mary L., and Leila Christenbury. Winning Ways of Coaching
Writing: A Practical Guide for Teaching Writing, Grades 6-12. Toronto,
ON: Allyn and Bacon, 2001.
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Resources Supporting Anglais and English Language Arts—
Immersion

Allal, Linda, et Lucie Mottier Lopez. « L’évaluation formative de
I'apprentissage: revue de publications en langue francaise »,
L’évaluation formative, pour un meilleur apprentissage dans les
classes secondaires. Paris, FR: OCDE (Organisation de coopération
et de développement économiques), 2005, p. 265-290.

Education, Citoyenneté et Jeunesse Manitoba. Education physique et
Education a la santé 8 année, programme d’études : document de
mise en ceuvre pour un mode de vie actif et sain. Winnipeg, MB :
Education, Citoyenneté et Jeunesse Manitoba, 2004.

---. Indépendants ensemble : au servicelde la communauté apprenante
a niveaux multiples. Winnipeg, MB : Education, Citoyenneté et
Jeunesse Manitoba, 2004.

---. Moi, lire? Tu blagues! guide pratique'pour aider les gargons en
matiere de littératie. Winnipeg, MB : Education, Citoyenneté et
Jeunesse Manitoba, 2006.

---. Repenser I'évaluation en classe en fonction des buts visés :
I’évaluation au service de l'apprentissage, I'évaluation en tant
qu’apprentissage, I'évaluation de I'apprentissage. Winnipeg, MB :
Education, Citoyenneté et Jeunesse Manitoba, 2006.

---. Sciences humaines 8° année, Histoire du monde : rencontre avec le
passe, programme d’études : document de mise en ceuvre. Winnipeg,
MB : Education, Citoyenneté et Jeunesse Manitoba, date de parution
provisoire, automne 2006.

Education et Formation professionnelle Manitoba. Grades 5 to 8 English
/gnguage arts : a foundation for implementation. Winnipeg, MB :
Education et Formation professionnelle Manitoba, 1998.

---. Mathématiques 7° et 8 année, programme d’études : document de
mise en ceuvre. Winnipeg, MB : Education et Formation
professionnelle Manitoba, 1998.

---. Le succes a la portée de tous les apprenants : manuel concernant
I'enseignement différentiel : ouvrage de référence pour les écoles
(maternelle & secondaire 4). Winnipeg, MB : Education et Formation
professionnelle Manitoba, 1996.

Education, Formation professionnelle et Jeunesse Manitoba.
Mathématiques 5° a 8° année : supplément aux programmes
d’études, évaluation en classe. Winnipeg, MB : Education, Formation
professionnelle et Jeunesse Manitoba, 2001.
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---. Sciences de la nature 8° année, programme d’études : document de
mise en ceuvre. Winnipeg, MB : Education, Formation professionnelle
et Jeunesse Manitoba, 2002.

Gouvernement du Québec. Ministére de I'Education. Politique
d’évaluation des apprentissages. Québec, QC : Québec, ministére
de I'Education, 2003, p. 68. Accessible a I'adresse électronique
suivante : <www.mels.gouv.qc.ca/lancement/PEA/index.htm>
(mai 2006).

Jalbert, P. et J. Munn. « L’évaluation d’hier et celle de demain », Vie
Pédagogique, n° 120, 2001, p. 48-51.

Legendre, M.F. « Favoriser 'émergence de changements en matiére
d’évaluation des apprentissages », Vie Pédagogique, n° 120, 2001,
p.15-19.

Perrenoud, P. L’évaluation des éleves. De la fabrication de I'excellence a
la régulation des apprentissages. Entre deux logiques. Bruxelles,
Belgique : De Boeck Université, 1998. 224 p.

---. « De I'évaluation formative a la régulation maitrisée des processus
d’apprentissage. Vers un élargissement du champ conceptuel »,
1997, (en ligne), disponible a <www.unige.ch/fapse/SSE/teachers/
perrenoud/php_main/php_1997/1997_11.htmI> (mai 2006).

Viau, R. « L'évaluation source de motivation ou de démotivation »,
Québec frangais, n° 127, 2002, p. 77-79.
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Section 4 Reporting Results

4.1 Overview of the Reporting Process

Summative student performance information, which is for reporting, is
derived from a classroom-based assessment process in which students
and teachers work collaboratively to clarify and set learning goals and to
monitor and discuss progress to promote student learning. The reported
level of performance for each student on each competency identified in
the policy is made relative to the criteria provided in the reporting
templates found in Section 3, and is based on each student’s furthest
point of advance as of the last two weeks of January*.

4.2 Sending Results to Parents

Reporting templates provided by the Department are used for
communicating results to parents. Samples of the templates are
provided in Section 3 of this document. As detailed in the Manitoba
Education, Citizenship and Youth policy document Middle Years
Assessment of Key Competencies in Mathematics, Reading
Comprehension, Expository Writing, and Student Engagement, these
reports are to be sent home “in a timely manner.” A report is to be sent
home for all students in the associated grade, regardless of their status
in the classroom, except in cases where exemptions have been
approved by the Department (see Section 4.6).

These reporting templates may also be used to communicate information
to parents and students at other times, and may be used in classrooms
to assist in monitoring and documenting ongoing progress relative to the
competencies.

Schools or school divisions wishing to incorporate reporting for this
policy into other reporting procedures, rather than use the reporting
templates in Section 3, must first obtain authorization from Manitoba
Education, Citizenship and Youth.

*

French Immersion schools with a late immersion program may choose to base the
report of Grade 7 students in Mathématiques on the first two weeks of March.

73



Reporting Results

Section 4

4.3 Sending Results Data to the Department

Results data (not the reports to parents themselves) are to be sent to the
Department by the end of February®. Schools will receive a letter each
fall describing the procedures for reporting data to the Department. This
data will be communicated to the Department on a student-by-student
basis and will be based on students enrolled in Grade 7 and Grade 8 in
the school according to provincial enrollment data**. Procedures for
adding new students and removing students no longer enrolled will be
provided.

4.4 Student Performance below the Lowest Level Described
for the Competency

If a student’s late-January performance level is below the lowest level
described in the reporting template for a given competency, then no
performance levels should be indicated in the report to parents but an
explanation should be made in the comment section.

For reporting data to the Department via the Web, an option will be
provided to indicate that the student is performing below the lowest
performance level described for the competency.

4.5 Student Performance above the Highest Level Described
for the Competency

If a student’s performance is above the highest level described in the
reporting template for a given competency, then the highest level of
performance should be indicated in the report. A comment may be made
in the comment section of the reporting template (to parents) to explain.

French Immersion schools with a late immersion program opting to report student
results for Mathématiques relative to the first two weeks of March can report results
to the Department by the end of March.

There is no longer a designated method (check box) for indicating a student’s status
relative to individualized learning plans and second language. When reporting results
to parents, teachers will use the comment box to address any related issues. The
Department recognizes the reality and vital importance of such plans for some
students, and we expect that the special learning needs of students will continue to
be an important factor when discussing achievement results for individual students
and for groups.

*k
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4.6 Students with Exceptional Circumstances — Exemptions

In rare instances, it will not be possible to report results to parents or to
the Department as required by this policy due to “exceptional
circumstances.” For example, the student might have arrived in the
province in January with no performance information available. Such a
student may be exempted from the reporting process, provided the
parents are informed, they give consent, and the school makes a
request that includes the details of the circumstances to the Department
by the end of January.

The format of the request letter is shown below:
Re: Middle Years Assessment Policy—Exceptional Circumstances

For Exemption Request, include: School name; Student name and
MET number*; description of the exceptional circumstances;
statement that the parent approves of the exemption; school contact
person with title, telephone number, and signature.

The request may be mailed or sent by fax as follows:

English Program:
Instruction, Curriculum and Assessment Branch
71-1567 Dublin Avenue
Winnipeg MB R3E 3J5
Fax: 204-948-2442

Frangais or French Immersion Program:
Bureau de I'éducation francaise
Direction des services de soutien en éducation (Section Evaluation)
509-1181 Portage Avenue
Winnipeg MB R3G 0T3
Fax: 204-948-3234

Once the exemption from reporting is granted by the Department:

* no reporting to the parents is required

» reporting to the Department requires no further action (the exemption
will be indicated in the data and no performance levels for any of the
competencies will be reported)

*

Inquiries regarding MET numbers should be made to the Professional Certification
and Student Records Unit at 1 800 667-2378.
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4.7 Reporting Results to the Public

Schools and school divisions report to the public in the manner
described in the Manitoba Education, Citizenship and Youth policy
document Middle Years Assessment of Key Competencies in
Mathematics, Reading Comprehension, Expository Writing, and Student
Engagement: “Schools and school divisions/districts are to include an
analysis of school/school division level results in their report to the
community, along with appropriate contextual background information”.
The Department will provide divisional summaries to school divisions.

*

Page 9 of Middle Years Assessment of Key Competencies in Mathematics, Reading
Comprehension, Expository Writing, and Student Engagement
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Section 5 Using Summative Assessment Data

USING SUMMATIVE ASSESSMENT DATA m———

Although the January reports are summative, the data generated from
them can be used to inform future educational decisions in support of
Middle Years learners.

Classroom

At the classroom level, teachers, students, and parents can use the data
as additional information to set goals and monitor progress over time.
Particularly if students are having difficulty in one or more of the
competencies, special attention by the teacher, support teachers,
parents, and the students is necessary to address any newly identified
areas of concern or to continue support for the student.

Teachers can also use this summative data for formative purposes by
involving students in reflecting on work samples and on their progress to
date. Through this process, students are also involved in setting
appropriate short- and long-term goals for the remainder of the school
year.

School and School Division

The data sent by schools will be summarized by the Department and
returned to schools and school divisions. Because these reports are
based on descriptors and exemplars for each level of performance,
schools will be provided with reliable year-to-year information on how
well their students are performing in the key competencies in language
arts and mathematics. This data can be used to inform decisions on how
best to support Middle Years learners, and to identify areas of strength
or concern and possible professional development priorities or resources
at the school and divisional levels.

Province

The provincial summary of the data will provide a snapshot of how
students are performing province-wide. Analyzing and reflecting on this
summary of the data each year will influence future policies and
decisions about how best to support Middle Years learners.
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